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IMP.

» Aglobal increase in Sustainability and Climate Change Education (SCCE) policies and
practices around the world, but there is a lack of empirical evidence to support their impact
(UNESCO, 2015).

« For an effective SCCE policy and practices, including the development and revision of
curricula and programmes, it is crucial to assess and monitor the impact.

« IMP>ACT project aims to better understand and provide recommendations on how to
measure what learners actually learn and how this influences mindsets and actions on
sustainability at the individual and collective level.
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Key Concepts
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Impact assessment methodology focuses on how to design and perform an impact
assessment of SCCE that meets the specific needs of organization carrying on
assessment.

It is designed and developed from users’ centered perspective.

We elaborate key learning outcomes of SCCE (action competence), key teaching
and learning approaches in SCCE (action-oriented education) and relevant
educators’ professional competencies.
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Developing self-assessment tools
Action Competence for sustainability (Acs) Survey for learners (age 10-14 and >14)

Professional Action Competence for SCCE (PACscce) Survey (surveys for Educators in Higher
Education, Teachers and Non-formal Educators)

Data collection: Sweden, Germany, Belgium, Czech Republic, and Serbia

Literature review to
define measurement
frameworks and
existing instruments

Conceptualizing AC
and PAC model
within SCCE

Refinement of the
items and finalizing
initial version of the

surveys

Item generation

Content validity
(collecting feedback
from the consortium,

national stakeholders,
learners and
educators)

First validating round:
Cognitive interviews
and survey responses
through interventions
within five countries

Second validating
round (ongoing) (six
case studies in five

countries)

Mixed data analysis
(qualitative and
quantitative)

Updating the surveys




IMP.

Do you experience a need for doing impact assessment of Sustainability Education and/or
Climate Change Education in your program or institution? Why (not)?

IMP>ACT focuses on action competence as a learning outcome (knowledge, confidence
and willingness) and action-oriented education (action taking part of learning process) as a
quality of teaching. What aspects of action competence and/or action orientation do you
recognize in your Sustainability Education and/or Climate Change Education practices?
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